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Appendix 1: Questionnaire of Level 1 Scavenger Hunt

Students’ responses are in blue.

For Q1.1 - Q1.5
Origami Greenhouse Task
Tongue Twisters Telephone Task
Bilingual Secretary Request Student Center Search
Kamikiri (paper cutting) Crossword puzzle
Task Card Search in Coffrin Picture-of-Japanese Task
Campus Quiz (Bus times, etc.) Full Name Task
Restaurant Simulation iPhone ARIS Task
Web Weather Lookup Task Other
Q1.1 Out of the tasks in the box, which task(s) did you find the most enjoyable?
Why?
1.1.1 Bilingual Secretary Request. because it was fun to watch X & A <a
name of student> struggled.
1.1.2 I enjoyed the restaurant simulation and the full name task. The
restaurant simulation was simply too adorable — the faux money and
1.1.3 iPhone ARIS Task. It took us around campus, and we got to see new
places like the greenhouse and the level 5 students’ classroom!
1.1.4 Full name task. This was a fun task because it was ...trying to
remember everyone’s name.
1.1.5 Full name task because it’s fun getting to know my classmates better.

Q1.2 Which task(s) did you find the least enjoyable? Why?

1.2.1
1.2.2

1.2.3

1.2.4

1.2.5

Restaurant simulation. We needed more 3534

Perhaps the opening and closing research game. The game would
have been a bit more fun helpful at the beginning of the program.
Student Center search you had to go in and out of the convenience
store that are the were a little heavy.

Picture of Japanese task. Because all we had to do was go to the sign
and take a picture.

Task card search in Coffrin

Q1.3 Which task(s) did you find the easiest? Why?

1.3.1
1.3.2
1.3.3
1.3.4

1.3.5

BONRHELL XS TT,

The greenhouse task. It was just a photo.

Tongue Twister, because it had a lot of fun in it.

Tongue Twister. This was fun, quick... a bit of practice I could easily
say the tongue twister.

Telephone task, not much to the task
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Q1.4 Which task(s) did you find the most difficult? Why?

1.4.1 Full name task.

1.4.2 Perhaps the restaurant simulation? I enjoyed that the dialogue was a
little freer form compared to our classroom exercises.

1.4.3 Figuring out who wears glasses and who doesn’t was perhaps the
most challenging Funny!

1.4.4 Crossword. The crossword puzzle itself was fun, but the last part
where we need to unscramble the word was hard.

1.4.5 Crossword, a lot of information

Q1.5 Which task(s) did you find the most helpful in reviewing what you have
learned? Why?

1.5.1 Restaurant simulation.

1.5.2 Crossword because we had to write in katakana and full name task
because we only referred to each other by last name.

1.5.3 Restaurant simulation because we had to use various sentence forms.

1.5.4 Restaurant situation. A good review practice process on ordering food
discussing between each other what we are going to eat.

1.5.5 Crossword, a lot of information from the whole time here

Q2. What did you think of this scavenger hunt activity? Rate from 1 (not good at
all) to 5 (excellent) and explain your rating.

2.1 5 It was fun.

2.2 5 Excellent. However, I and the majority of my classmates were
pretty exhausted. I would have also appreciated time given at the ice
cream place for ice cream eating.

2.3 5

2.4 4 Itwas a bit tedious and long, but extremely fun.

2.5 4 Ireally enjoyed the activity for the most part, but I think it was a
little long. Good mix of activities.

Q3 What did you think using iPhone ARIS application? Rate from 1 (not good at
all) to 5 (excellent) and explain your rating.

3.1 3 Did not work consistently.

3.2 4 a bit buggy, but good overall!

33 5 Very interactive!

34 3 It was a fun app, but still has a few bugs. When we sometimes
answered a question and it was correct answer, the app said it was
wrong and it took three times to finally say it was correct.

3.5 4 Some technical difficulties but easily fixed.
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Q4. Are there ways in which you think it could be improved?

4.1
4.2
4.3

4.4

No
Fix those bugs! Perhaps more features?
Maybe we could have ice cream at the end. We couldn’t because

most people hadn’t brought their wallets. It would have been a sweet
ending experience and lovely way to end.
Fix the ARIS app and more fun activities.

Q5. Any additional comments?

5.1
5.2

53
54

No

Thank you for this creative last class. It was thoroughly enjoyable.
Thank you for everything!

Thank you so much, teachers. You have worked hard!
This was a fun way to spend the last day of class.
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Appendix 2: Level 3 Places of Interest on campus and in town

Students’ responses are in red.

Q1: Compared with normal writing homework assignments, this ARIS activity
was more interesting.

Strongly disagree Strongly agree
1 2 3 4 5
1 0 8 3 3 (Average: 3.47 N=15)
Q2: Compared with normal classroom activities, you had higher motivation for
this ARIS activity.
Strongly disagree Strongly agree
1 2 3 4 5
1 2 10 2 0 (Average: 2.87 N=15)

It was more work and a lot less convenient than doing regular homework.
There was less pressure and it felt like something that had a purpose.

The timing was hard because everyone was more focused on the
upcoming final exam, but I do think it was an interesting assignment.

I didn't think too much about it because of the upcoming presentation and
exam

I was really busy with studying for finals when I had this assignment, so |
didn't exactly want to do it.

It is a new activity, but not that interesting.

It was interesting but pair work is difficult to arrange

I would not say that my motivation had increased. Rather, it was the last
assignment, so knowing that there were no other assignments afterwards
made the assignment enjoyable.

It was interesting but I enjoy working with teachers and students in a
classroom setting.

I actually really like workbook assignments so the usual homework is
pretty fun for me as well.

It just looks like a commercial for me

It was fun, but not drastically more so than normal homework.

Group work is the absolute worst, does not matter the task at hand.

same as a normal assignment

Q3: This ARIS activity helped you review grammatical expressions you had

learned.
Strongly disagree Strongly agree
1 2 3 4 5
0 4 4 7 (Average: 4.2 N=15)
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It made me use a lot of grammar, and I did my best to work in as much as
I could.

The assignment made an effort to help use grammar structures in writing.
We needed to use a significant amount of grammar in a small assignment
but because it was an assignment with a partner we were able to review
together with a purpose.

Yes, the requirements for ARIS allowed the group members to use
grammar we had learned

I wasn't really thinking about that

Certainly reviewed them.

It was a fun challenge to try to use a lot more expressions than normally.
Working with a partner made it better.

Yes, however only to a certain extent because we tend to choose our most
comfortable grammatical expressions.

The teachers corrected our scripts

We tried using as many grammar points as we could in this activity and
having a partner to discuss how to use them is great review & U NFE 7,
Actually it is not the ARIS but the paper sheet which is used to write helps
It was the same as other homework.

It felt awkward forcing to use specific grammar to describe a place.
Maybe it did make a difference in explaining, but overall the grammar
seemed unnecessary in this assignment.

yes

Q4: If there was a map made by previous students, you would have wanted to use
ARIS to explore Middlebury.

Strongly disagree Strongly agree
1 2 3 4 5
1 2 2 2 8 (Average: 3.93 N=15)

I don't really care about exploring the campus in the first place.

Most definitely. I didn't know about some of the places myself and I've
been at Middlebury for 8 weeks.

It'd be interesting to see how/if the interesting places changed from year to
year.

Yes, I would have wanted to see what others had recommended

seems fun

If I didn't know about the campus, it would be helpful.

[ am lazy.

Exploring by oneself is nice, but extra information is really nice too.

I personally would listen to ARIS, but I cannot say that this would be the
source for interested in going to these places.

I would like to explore the recommendations made by former students
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I didn't know about the Japanese students only section at the library or
Stone Leaf Cafe until today, and I would've liked to go.

I hate commercials and always regard commercials as junk

I used it as much as possible before coming and wish that there had been
more content.

(Personal quirk) Work not have bothered listening to the audio.
yes! it would have been very useful in the first couple weeks

Q5: How would you rate the level of difficulty for this ARIS activity?

Strongly disagree Strongly agree

1 2 3 4 5
3 9 0 0 (Average: 2.4 N=15)

There was nothing complicated about this project.

Not overly difficult, not very time consuming.

I find writing to be one of the more difficult skills required.

Normal difficulty

no comment

Working with a partner was a little difficult, especially since our schedules
were so messed up because of finals.

It was very reasonable.

There were multiple parts, and organizing partners was a bit difficult
sometimes.

It is your own personal opinion, so it is not difficult to come up with
things to say.

It was very easy to complete compared to other class activities and
homework assignments

It was quick but having to coordinate times to meet with a partner was a
little frustrating at times.

All grammars and group works are still within in-class learnings, so the
difficulty is fair

Normal homework level.

It was a simple assignment, just not fun or motivating.

again, same as a normal assignment

Q6: Any advantages for the group-writing activity? (Ex: Generate more ideas?)

It made me use a lot of grammar, which was good practice.

Group writing was no doubt more fun than individual work. Also, helped
when trying to use new grammar structures because we were able to
correct each other.

Small groups are nice because it lets you bounce ideas off each other
without the stress of larger groups. You can review grammar together but
there's less pressure than working with a sensei.
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e Yes, we could brainstorm for with other people. It made the activity more
fun.

e With two people, if one doesn't know a grammar rule, the other one could
know it. Therefore, the group helps each other in reviewing grammar if
something was forgotten.

¢ Doing the assignment pairs is better because the work gets done faster,
and you're forced to communicate with people in Japanese outside of class
and regular dining functions.

e Generate more ideas.

e Working with a partner made the work go by quickly which was nice, we
could bounce ideas off of one another, instead of being stuck in our own
individual minds.

¢ Yes, many advantages considering that it was more of a review. While
working on the assignment, my partner was also able to correct me.

¢ You can learn from other students and everyone's strengths are put forth.

e Again, discussing grammar points with a partner was helpful in the sense
that we are both learning but can help each other out. Also, it is always fun
to try to use as many grammar points as possible, but even funnier when
working with a partner to do the same.

e Group-writing helps to correct lots of mistakes when someone barely
notices during a solo work.

e We had other group activities that were largely the same.

e [ don't think, especially given that this assignment required for both
members to be 1. on the same page, 2. generally agree about what was
going to be one, and 3. care. Ultimately, one ends up doing most of the
work, and if the other member does actually need help writing, this would
not help them.

e Not really

Q7: Any difficulty with the group-writing activity? (Ex: Take more time?)

e [ didn't really know any good places on campus, which made picking a
place difficult. Also, coordinating schedules with other students during
such a busy time (the end of the program) was kind of inconvenient.

e No

e Working with larger groups results in people having less of an input but
the size groups that we had were really nice.

¢ Yes, finding the time to meet was difficult, especially considering that the
last week was so busy.

e Disagreements between ideas lead to one person to scrap almost to all of
the other person's sentences.

e The placement of the assignment (during final prep) was really stressful.
Writing the assignment was also difficult because everyone has different
ideas of what's most important.

e Took more time

e No difficulty.
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None

People's ideas often clash with one another and the group cannot move
forward.

It didn't take a lot of time, but finding a quiet space where the both of us
can record gives no flexibility. For example, I wanted to stay at CFA for
longer but it was a bit far for my partner to walk to so we decided to meet
halfway at the library instead, and that did take up more time. Also,
thinking about having to communicate with another person just adds stress
to an already stressful week.

Conflict of schedule is always a thing for group works and it requires
advanced arrangement

The same as other homework.

It is group work so by that alone, it is flawed and unhelpful.

I think they create tension between people because everyone has different
ideas about how they want to phrase things etc., which is very unpleasant
to me

Q8: What do you think about ARIS?

I don't really see the point of it, and I wouldn't choose to use it myself.
Interesting little project. It will be good for next year's students.

I think it's a really interesting idea and I would use it if it were at my home
university.

I think it's an interesting concept and good for those new to Middlebury
It was fun.

Nice )

Could be useful

I haven't gotten a chance to use the app at all but from what I can see it's
well put together.

I think it is a great last assignment to intake the things we have learned
over the course of the program. Although, we did not use every newly
acquired grammatical phrases, it was still a wonderful review of content.
If google maps had a similar function, I would use it. I wouldn't want to
download another app onto my phone.

It's a pretty cool concept but since there was pretty much nothing on there
that wasn't on the Midd website or Google Maps before this week, it was
mediocre. However, if classes before us had done this assignment, I
would've liked to see their recommended locations.

Nothing special but looks like a navigation with introductions

I think it is a great tool for incoming and prospective students. For current
students it is neither better nor worse than regular homework.

It seems useful, maybe even fun perhaps, but I haven't had the experience
of exploring it on my own so I can't say that it is of any value to me.
However, from a geographical perspective, getting a quick rundown of
where useful/important places are nearby does seem super helpful.

It looks useful, but since it's not available for Android...
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QO: For future improvement, do you have any comments/suggestions? (Ex: any
other usage of ARIS?)

Nothing in particular.

No

A categorization system that allows you to filter locations by what you're
looking for. For example, places to relax versus places to study.

None at the moment

Not really.

I would definitely recommend doing this in conjunction with (or even in
place of) the 1 minute senryu assignment we had. It's good presentation
prep, but having it during finals was extremely stressful and cut into study
time significantly.

This homework was fine, but was a bit of an obstacle as it was assigned
when everyone was busy with 17K project and FU5R,

I personally think that this is a wonderful last assignment, but I think that
as a map of Middlebury, people will not be counting on ARIS because
there are other forms of map.

Incorporate the Middlebury campus map

I think showing this assignment to the next group of Japanese School
students is a good idea because they might like suggestions on where to go
early on so they can have more of an idea what this campus has to offer
according to fellow students.

I think if we had extracurricular activities or ARIS based homework (not
creating content, but using it to do games, learn about new places, etc.
perhaps a scavenger hunt etc.) would be fun.

Make it independent work. This assignment is easy and even if it wasn't,
there is no need to turn it into group work. It would actually be more
helpful for individuals still struggling with the subject matter if they had to
do it on their own.

Don't have any ideas
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Appendix 3: Level 5 Preparation for reading materials
Students’ responses are in blue.
Q1. ARIS [ZDW\ T

Q1.1 X RARY —{ZRDHNT, ARIS W) 717 T KON THIS T
F L7

FN>TUVz (Yes) 1
FN5 7273 7= (No) 4

Q2. ARIS DEEE, HIfFiz >\ T

Q2.1 ARISZX# U >ua—RL Ty N7y 7T 503 L1->7TT

7>
LW 1
HEVEELL 2 1
1 24 2
LU
HLTED 1

Q22ARISOT 1 7T LABET 5 Z LITH L) o7 TT D,

LW 1
HEVEELL 2 1
1 24 2
LV

HLTED 1
{238 Lo 72T,

C = BEROFIZY | R T a ST ARBRRTIED S L,
- Apple 1720 TT B,

Q2.3 ARIS ®7' v 77 A% iPod <X° iPhone T H Z L (F# L > »>7-CTT
AR
(Was ARIS difficult to use on iPod or iPhone?)

LELW 1
HFEVEHL L 720 1
1 24 2
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L
HLTX5 1

A D3EE L 2o 72T,
- Apple [0 T 5,
c TEFEIT D THR

Q24 ARISDOT' v 7T K&~ =R, IR RERH Y £ Lizh,
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YL TE 2
EbbEbE 2700
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- Apple 1720 TT D
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mHE< 20 1
HEVEA RN

L] 2
A H W 2
FERA W

Q3.2 ARIS I HARGEDIRITAZIZINED & FBWE T D,

BTS2 720
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LS|

Pz SEo
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23



Princeton Japanese Pedagogy Forum 2018

oAV /ey
DL ONIZ ol

EHHEBUWN R 2
DN T o Tz 3
TS ) d o T2

Q3.4 ARIS ZREFRFMILIMEE S Z L2 DN T E D Bk,
(Do you think it is a good idea to use ARIS outside class hours?)

L <720 E S (not a good idea)

EHHTHWW &Y (neither good nor bad)

WU E LS (a good idea)

FREFITHE S 721F 9 30 & LD (better to use in
class)

N | it | bt |

DY
(Y
N
~
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— N W B~
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* Apple D1 .
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